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ABSTRACT

The Brookline Farly Bducation Project (BEEP) has been
initiated by the Public Schools of Brookline, Massachusetts to help
parents provide an optimsum learning environment for their children
throughout the preschool years. Enrollment in BEEP begins at birth
and the project provides educational and diagnostic services,
including pediatric care. Bach family is assigned a teacher with
child development experience, who acts as a liaison with BEEP and
helps the family use the many services of the project. The main
educational theses of BEEP are the focus on the family and the
treatment of the babies as healthy individuals. A comprehensive
evaluation of BFEP is in progress and for this Black and
Spanish-speaking families from Boston were added to the project to
give a more representaztive cross-section. Implications for libraries
are suggested. (WH)
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The Brookline Early Education Project has been initiated by the Public
Schools of Brookline, Massachusetts to help parents provide an optimum
learning environment for their children throughout the preschool years. The
Program, which we call BEEP, has been described in a previous publication
(Pierson, 1974) but we will review here the background and rationale,
the pilot program now in operation, some of the underlying education themes,
and the evaluation plan. We will conclude by offering some implications

for tibrarians.

I. BACKGROUND

BEEP grew from three concerns held by Brookline's Superintendent of
Schools, Dr. Robert I. Sperber (Sperber, 1974). The concerns were that:

1. Public education spends about 35 per cent more of its resources on
adolescents than on kindergartners, despite evidence which suggests
that children's cognitive processes are well formed by the eighth year
of life.

2. Children are coming to schecl at age five with previously undetected
health and learning handicaps; some of these remain undetected until the
child.is well into elementary school.

3. Despite the schools' extensive remedial efforts, some children nevc::
achieve their potential during their school years because schools have
failed to form the collaborative relationships with families that would
strengthen the role of parents as.their children's primary teachers,
especially during the early years. .

Dr. Sperber shared these conceras with Burton White, Director of the
Harvard Preschool Project in 1969. Dr. White, from his extensive research
with preschool children, had drawn conclusions about the learning

foundations which must be established during the preschool years if children
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are to have a successful sducational career (White, 1973). White further



bei‘zvsd that the general inability of Head Start and other preschool
cotzensatory programs to demonstrate long lasting effects was sometimes due
to coor quality of the programs, sometimes due to lack of adequate follow
thrzugh by the schools, but usually due to the fact that these programs
started at age three or four years, which is too Jate.

Given the overlapping interests of Dr. sperber and Dr. White, it was
a nztural outgrowth for staff from the Brookline schools to begin meeting
witt consultants from the Harvard Graduate School of Education, to
brainstorm about prospects for a comprehensive preschool program that
cou'd operate as part of the Brookline Schools.

In the course of these excharges, pediatricians from Children's
Hospitz Medical Center in Boston under the direction of Dr. Jul fus
Rictmond, former national director of Head Start and now Psychiatrist-in-
Chief of the Children's Hospital Medical Center, were invited to participate.
This outreach wus timely because the pediatricians were being deluged by
referrals, nct as the result of any new infectious diseases, but rather as
the result of children's school learning problems. Parents and school
authorities were seeking help with increasing numbers of children who had
been labeled for a variety of reasons as hyperactive, inattentive, dyslexic,
b2hasior problem, etc. Pediatricians felt inadequate in responding to these

requzst due to their lack of training in child development.

II. THE PILOT BEEP PROGRAM

After more than four years of discussions and planning, a pilot BEEP

procram emerged in 1973. Funded for the first two years of operation by the
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Robert Wood Johhson Foundation and {ne Carnegie Corporation of New York,
the program provides comprehensi+e diagnostic and educational services for
285 families, beyinning a few months before the birth of the child and

continuing through to the start of school.

Basis for Participation

In an effort to meet the needs of the total Brook: ...e community, any
resident expecting a child after March 1, 1973, was declared eliaible
with two conditions: the prospective parents must contact BEEP before
the baby is born and they must have no immediate plans to leave the area
in the next fi‘e years. In this manner, the earljest possible intervention
and the lor:gitudinal essehce of the progrem could be realized.

While Brookline has quite a cross-section of people, it lacks sub-
stantial representation of at least two important ethnic groups: Black
and Spanish-speaking families. Therefore, BEEP has made arrangements to
supplement the Brookline population by enrolling Black and Hispanic families
from the Boston area. By this means, the BEEP results should be more
generalizable to other communities. Boston families enrolled in BEEP will
have the Optién of sending their children to the Brookline. schools at age

five.

Diagnostic Services

The aim of the diagnostic services is to insure that no child progresses
through the preschool years with an undetected educational or physical
handicap. BEEP pruvides free health and developmental examinations at a
neighborhood BEEP Center, beginnirg two weeks after the child is born. The
exams are administered by a pediatrician and public health nurse affiliated

with Children's Hospital and by a psychologist trained in such infancy
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assassment peocedures as the Bayley Scales of Infant Development (Bayley, 1969).
During the first two and one-half years, the exams are at frequent
intervals: 2 weeks, 3% months, 6% months, 11 months, 14% months, 24
months, and 30 months. These early exams go beyond the typical pediatric
eranm by including neurologic, physical and mental areas of development.
Anoralies that require further attention are referred for appropriate |
specialist evaluations.
Important objectives of the exams include helping parents: become
well-informed about their child's unique pattern of development, gain
insight into the normal range of spurts and lags in various areas of
deveiopment and reservé Judgments that might be based on inadequate
information cr one-time diagnosis. Following each exam, BEEP staff members
reviaw the child's pattern of development with the parents and send a
report to the family pediatrician or health center. The review becomes
more detailed as the child grows older and includes comments in several -
areas: neurologic evaluation, auditory screening, vision screening, growth
and rotor development, language, visual-perceptual-motor development,

cognition and social-behavioral development.

Educztional Services

The aim of the BEEP educational program is to help each child experience
the tast possible beginning in 1ife by providing resources»for the parents
in treir role as teachers of the young child. The intention is to increase
parertal understanding of child development and to focus on the design of
home conditions that encourage the child's emerging abilities.

3EEP does not seek to accelerate or force children's development. Instead,
its educational philosophy is oritented toward assisting the family in

arrarging for each child an environment rich in resources and in opportunities

for him to exercise his natural talents.

©

ERIC

Aruitoxt provided by Eic:



5

Families are randomly assigned to one of three program levels, which
vary in cost to the Project and from which other communities can later
choose the one most appropriate for their needs. The three programs differ
in the amount of scheduled cortact between BEEP staff and parents. One
program involves frequently scheduled seminars and home visits, as often as
every two or three weeks; a second program has less frequent seminars and
home visits, about once every four to -ix weeks; the third has no formally
scheduled seminars or home visits.

In al1 levels, eack family is assigned a teacher, who has an academic
background in child development and wh: is also a parent, to be the liaison
between BEEP and the family.

Aside from the program-intensity variation, all three programs provide
similar basic educational services to all participating families. For
instance, the families may:

- call upon their specially assiyned teacher for information or help

- drop in at the Center whenever they like, bringing along their children
who will be cared for by trained staff in a specially equipped playroom

- explore the materials about early childhood that BEEP has gathered
together in its "resource center"

 borruw books, pamphlets and toys

- view films and videotapes on child development topics and on other
aspects of childhood

- attend special events such as tilms on home safety, workshops on toy-
making, and speakers from a variety of fields related to child
development

- use BEEP's free transportation service to and from the Center

- Tean about other resources for young children that exist in the Boston
area-recreational, educational and medical.
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II1. Z3UCATION THEMES

“Within the BEEP education Program theré are §evera1 recurring themes
and uniarlying principles. The first premise of the program is that families
are trz most formative factors in their children's educational development.
For th's reason, the focus of our program is on the family, not on infants
alone. We work with parents to help. « .m understand their child and what
he can do, to design a physical world suited to nurturing his ererging
interests, and to set up guides and limits for his behavior,

A second premise is that the babies pi " .cipating in the BEEP program
are trzated as healthy individuals. We do this to avoid the stigma of
labelirg children in terms of deficit or disability and to reduce the
possibility of set:ing up negative expectations in the minds of parents
which ray then become reality.

Fci example, some babies have more difficulty adjusting to 1ife during
the first few months than others do. They may have trouble establishing
sleep ;atterns. Or they may cry more often and perhaps more intensely than
other abies. It would be easy to label these children as "difficult,"
"fussy," or parhaps even "hyperactive,"

1z is our belief. and one substantiated in the 1iterature on secondary
effects ¢f learning disabilities, that once a parent begins to view his
child in a negative way, management and expectations of the child are likely
to cheage. Therefore, we encourage parents to view their infant as a
unique individual -- an individual with streigths and weaknesses. Ve watch
the children with parents as the parents identify attributes and styles that

charazzzrize their child.
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A third theme is that the content and form of the BEEP prcgram must
vary with the changing abilities and interests of the child as well as with
the individual needs and 1ife-styles of the families. The content focuses
on issues relevant to the child's emerging skills, to the environmental
conditions appropriate to them, and to the potential management decisions
which they present to parents.

' During the first year, the issues include the establishment of a
secure, reciprocal attachment between mother and child, and recognition by
parents of the significance of the inherent curiosity and playfuiness of the
child. Examples of the intrinsic motivation to explore and to master body
and world are pointed out. We also help parents observe the learning that
occurs as the child plays.

Toward the end of the first year, several processes accelerate and
provide the basis for additional program content. First, the development of
capacity for receptive languxge increases conspicuously during this period.
Second, the emergence of locomotor ability {crawling, walking and climbing)
combines with intense curiosity about things and places with poor control
of the body and with ignorance of common dangers in a potentially hazardous
way. Third, sometime toward the end of the first year of life, babies
become increasingly aware of themselves as independent agents with separate
identities. The form of this identity is shaped largely through interactions
with the family, particularly the primary caretaker. These interactions
seem to shape the baby's basic orientations toward people in general and
contribute greatly to the kind of social being he will become.

The period near the end of the first year involves several opportunities
for parents to make conscious child-rearing decisions. The BEEP educational
staff helps parents fdentify the issues and their attitudes. Parents are

encouraged to make choices appropriate to the needs of the child but also

consistent with the rights of other people. Teachers continue to watch
Q
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the child's development with his parent:, pointing out his particular style
and characteristics and stressing the concept that each child is unique.

For example, with regard to the ar:a of language acquisition, a teacher
may visit the home of a baby about one month 0ld. She knows that most
babies at this time respond to and enjoy soft noises in the environme-t.

Thus she mdy suggest to the parents that they provide him with toys that
make gentle noises such as wind ch}mes or soft musical mobiles. She may
also suggest that the parents make quiet noises to the baby such as gently
shaking a rattle, ringing a small bell, Jingling a key chain, and of
course talking and singing to him. A month or so later the teacher is
likely to suggest making the same noises but alternating sides of the baby
in a simple game.

The same baby at about four months of age may be vecalizing or babbling
when he hears someone making "his" sounds. Parents will then be encouraged
to converse with him, perhaps as they engage in daily caretaking routines.
They will be encouraged to look baby in the eye, to touch him, to talk to
him, to listen for his response and to vary their responses to reflect his.

Still a few months later, the teacher will suggest Jabeling activities,
rhythmic word games, and sharing with the bahy pictures and books with inter-.
esting word sound combinations.

One other BEEP theme that merits mentioning here is the role of fathers
in the child rearing process. Our original bias was that the education program
would be directed primarily to mothers, stressing their importance as primary
caretakers. Increasing concern in the education literature and interest on
the parts of many of our participating families have caused us to re-examine
this position. In many BEEP families fathers share childcare responsibilities

with working mothers. In others, although the mother is the primary caretaker,
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the father participates regularly in after-work and weekend care. Certainly
many o7 our fathers really want to be well informed about their child's
growth :nc development and to share in important child rearing decisions.

At BEEF we view this whole-family orientation toward child rearing as a
positii2 development; we consider it a particularly exciting challenge to

provide opportunities «1)d materials to foster it.

IV. F7OGRAM EVALUATION

Th2 research purposes are to determine benefits and costs of providing

the comorehensive diagnostic and education services. There are three aspects
to the research plan:

1. flur comparisons of the developmental growth of children born
during 1373 and 1974 and enrolled in the Brookline Early Education Project
with that of  children born during 1972 at age 14% months, age 30 months, {
entry i2to school, and second grade;

2. comparisons ameng the three education programs with regard to
benefits and costs for the children and families involved:;

3. determination of the effectiveness of the specific diagnostic
procedures in predicting subsequent growth and learning handicaps.

BE=P staff members thcroughly document as much of the operation as
possiblz in order to describe the various impacts on families, the staff,
school, medical profession and community-at-large. A Project Historian,
trained as a researcn psychologist, is also compiling an extensive narrative
descripcion of the program planning and evolution, In this manner it is

hoped i~2t future programs will benefit from aspects of the BEEP experience

that are pertinent to their community.
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V. INSLICATIONS FOR LIBRAP{ANS

1f the Brookline Early Education Project is successful its jmpact
will extend beyond the local community and perhaps ultimately influence
a shift in national educational policy toward increased concern for the
earliest years of life.

Iz the meantime, while the BEEP toddler and prekindergarten programs
are still on the drawing board and we await the results of the long term
BEEP evalution, there are immediate impli:ations of the BEEP model for
librarians. We submit that librarians can now provide substantial information
to parzants of young children, to help the parents in at least four areas.

1. Develop appropriate expectations, alternative strategies and

plans based on sound understandings of:

-~ the birth process

-=- sleep, feeding and crying behaviors

-- sequences of development

-~ wide range of individual differences among babies; to help avoid
feelings of guilt for babies who are “difficult to console" and

to understand that spurts and 1ags in various areas of development
can be expected

2. Be well-informed advocates Tor their child's health and education
-~ gain confidence necessary to know what questions to ask

a) of their pediatricians

b) in selecting daycare centers

¢) in utilizing existing social service agencies
d) in providing proper nutrition

3. fMake better use of available information

-~ Librarians can help, by creative outreach strategies for

families vho are unlikel, to seek out education and support
services
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4. Recognize the importance of reserving some time each day for the
child:

== time in which neither parent nop child are hassled
-~ "sharing time," for reading, playing, talking
~- time in which there is an opportunity for the parent to enjoy

and appreciate the child for the unique, special individual
that he or she is.
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